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progran, a8 a set of related or unrelatéed activ
. humane interaction. The following assumptions ate. Aspottant - {n" L
;ﬁeatablishing husanities. programs in the. elehentary 8chool:. prcgrals

- Byst be reality oriented; there should:be an emphasis on direct:

Hunanities can be ain listicallztdefined as a

fviting; évaluation of learning. should he from a different : o
perspectiye; and’the ¢hildls: self~perception ‘shoyld be e-phasized in o
Such prograss: The translation of these assnnptions about the - . o
hnlanitieh ito. Iractice requiras that thoug t be given to the : _
 patticular humanizing responsibilitiae ang unct;ons appropriate to .
~the schools of today for the responsible hunan hehavior needed in the“~“:
;twenty*first century. (LL) - .

LN

ies, or- a8 hulanhand‘i’w’

participation for the student; teaching should ‘be value directed; thefjf,~
atmosphere of: the’ ‘place where ¢hildren work should be- 1ntere§ting ana S
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‘;}1n attention to most everytthg n education exc pt
fsalarlea and cost.' Even within professional ranks it?L

fhas not been popular to re-eyamine the value and role'of

the humanities 1n the curriculum. For some strangeﬂreason,~‘

1t has been almost unheard of to examine the rolefof thel

: humanities in th elenentary sohool. X

During the 196J Conference sponsored by}the

fonly Berman s paper concerned itself with the most human~
ized of all educational institutions, the e;ementgry?echoo“
‘Each opportunity for suoh an examination, howeve\f f"
‘nents a potential, a hope for a new startf the:resurgence
fjjof that viable force which focuses on children as peopl

';and as learners.
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The definition of the humanities is crucial to any dis-
cussion of the topic. It can be simplistically defined as a
program, as a set of related or unrelated activities: or as_
human and humane in+eraction. The definition and development

of term will indicate the process and outcome desired by any

of these definitions. Several posits and or assumptions must ;‘fi”flif%

be established, supportad and/or rejected., For example::h

Most schools are not currently organized as humamainstitu-

tions. Schools are pass- fail, or A B,C, D, B oriented. Schools Qﬂ;s

are concerned about exams,‘stanines, behav1oral objectives

‘and State or National testing programs, rather: than coﬁcern_'*a N

ing themselves about what a student has learned and what he
needs to learn. Internal structures, nythical or real demand o
a percentage of iailure: detentions after school, red narks "
‘on papers, and negative letters to the home that neither pro- :
mote learning nor present the school as a place filled with |
warmth, mutual respect, and confidence.

Second: Elementary schools are not an exception to'thel,'
first premise. |

Third: Most schools tend to emphasize product, Questions

such as? how many, what, who, or when, rather than process

'g,:questions of why and how does it work.







inCumbent values and uses to which this definition lends

itself. It moves from what Aulus Gellius defined as

“education and training in the good arts," to the adapta-

tion of formal training which serve as guides to contemporary

)action‘and wisdom, to human ideals and utilities. Beeause

the goalsvof these actions are indefinite and capahle of an. o
infinite variety of statement and degree of realizatxon, SO ‘
long as men and women contlnue to seek an expression of communi-h;
cation, of art, and science, and history, both method and art

will remain strong. | , o A .

| The extensive literature of defense‘of the humanitiesa
clearly defines the ideals which the humanities are to serve,

but, like the apologists of the nineteenth century, are h
unclear about the means to accomplish thelr end. Withjn this :

classical framework, these same questions arise;andﬂare answeredfa”.

even today.

What is the nature of man?
He is thinking.
He is social.
He is emotional.
He is spiritual.
 Then, what are we doing to man?

do we do when we say we teach?
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___ What is the nature of man?

Whit are the objectives of the society in which schools
xist?

Whnt do we mean when we say we teach?
“Who is_ the educated man?

Can the humanities be taught? what are the character~,r‘y .
istics that distinguish this experience from others._,e.; P

7.What are the tolerences and understandings created
;through experiences that are intangible?

'“How do you change behavior - of the child and of his'f )
teacher? » g

It is not the objective of this presentation to. detail_";f;V,gsf*ih
with an ontological or epistomological analysis the nature of,{f;fﬁli‘.
the humanities. So much of that has already been pursued.;,

is my intent to consider ‘the question: “What are the Balient L

characteristics of the humanities as a continuing prerlence kil;gr
in the elementary school?" ' AT
In the past, attempts at teaching the humanities have

demonstrated certain common observable elements which can‘beh

applied to the present. By definition, be it program,grelatedef

or unrelated activity, or human interaction, the followingi

characteristics seem to me significant in my definition to

“be applied to the elementary School.

g First, such programs have held to common themes necessi-' STl




Second, Humanities Programs are reality oriented -75V'”

W‘l'freality places the ohild in the positionkwhere he sees th

i:relationships between Lhe content he Studies andxth world
<"ffin which he 1iVes.f Further, it deve10ps an attitu'

' learning, toward guessing, probabilities, and the possibility'
tfof solving problems - of school and life.~ "f, ‘ »i
Third, Humanities Programs emphasize direot partici«,f
pation - direct participation says to the child, "I can“j
‘manipulate this knowledge in relation to my needa, my past
experience and can generalize based on +his new diScovery of
'.relations and similarities between ideas with a. requt:ng :
‘sense of self-confidence in newly found: abilities. o
Fourth, Discovery, the heuristic prinoiple 5- Through
responsible participation in learning, the child says, "I

,find a relationship between my experience, my actions, the way

“in which I 1earn ‘and the manner in which 1 relate ‘to people andf.

they relate to me.



.. on a child or sone euphemism for failure.j Humanit“

Sixth. Hunanities teachinq is based on Openness and__léf;,'“i
iiacceptance of the child and hlS responses.‘ Learning 18" r:iﬁ’d‘
xthe opportunity for the. child to see ‘his- 1eve1 of undermmijiii
7[standing as the basis on which he can grow.?ng; '

Seventh, there is an atmosphere in whioh hunanities}

°’”programs flourish. The appearance Of the place whereichildten

- work, the classroom, must be interesting, inv1tin' an

’ﬂ.theirs. It is a place where éhildren want to read an

”fedifferent perspective., Evaiuation is an intrin'°o ian ien

in learning. Evaluation is not the seeking ofga 1afnlito pin

“‘ation focuses primarily on self—evaluation. It should engage"

‘nthe child in attempting to formulate an impression of himself

,'relative to others and everything that he does. He nust ask.;»
“"Am I succeeding?" The ‘teacher! s self-evaluation should focustx

on sinilar questions.,



| ,;_Vf'm:e image of';success in creating that id.entii,/ 1s found in the reaotion |

ij of 5ignificant persons to the role the child olays as being valued and

| ”"f7{valuable, as well ag of - his good and his goodness‘ '

The development of a personal system of standards becomes a nodus

:Eslii;operandi for the creation of values and feelings. This system generatesal
j”"_‘f';,the rules that are followed in primary and ordinal relationships. _; -
» The school, through the teechers who truly represent it, plays a

significant role as model, even paragon, in reinforcing the values,
(securities, or lack of values and insecurities formulated. Impersonali-

zation is often the by-product of technology; it is always the death
knoll of education. Personalization is the core of the human adventure.
' Trust, which is more than hearts and flOWers, is responsibility for »

actions, is the basis for communication, is the extension of a belief
“in eelf toward a belief in the world, |

If we were to apply these characteristics to the humanities

program.we have in mind, vhat would we discover about the why's and
.~wherefore s of a humanized elementary sohool? Possibly, as Whitehead

suggested that stage of romance which allows for the gathering of braod‘
1iand Jovful exPerience. The translation of these assumptions about the

"humanities into practice requires that thought be given to the partieular

shumanizing responsibilities and functions appropriate to the schools of

,,lfgtoday fOr the respbnsible human behavior needed in the twentyefirst‘cent‘v"



